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ABSTRACT

Early childhood studies have demonstrated positive
results when parents are involved in literacy development

(Roberts, Jurgens, Burchinal, 2005; St.

Pierre & Ricciuti,

2005; Darling & Westberg, 2004; Haney & Hill,

Saracho, 2002; Greenhough & Hughes,

1999),.

2004;

In the present

study, the researcher seeks to measure the impact Spanish
speaking parents can have on the English reading
comprehension of their children who are learning English.

This study focused on the effects of training thes£ parents

to apply reading comprehension strategies when the language
used in applying these strategies differs from the language

being used in school.

More specifically,

the researcher

investigated the effect of parents providing support in

Spanish upon their children's comprehension of English

text.

The rationale is that comprehension skills are

transferable and that providing support in Spanish does not
interfere with the development of English comprehension.

On the contrary,

such support enhances comprehension of

English text.
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CHAPTER ONE
INTRODUCTION

Statement of the Problem

Parental involvement has had an important influence on
student achievement especially in the area of reading

(Roberts et al., 2005; St.

Pierre & Ricciuti, 2005; Darling

& Westberg, 2004; Haney & Hill, 2004; Saracho, 2002;

Greenhough & Hughes,

1999).

Parents are their children's

first teachers, therefore preparing children for the formal
education forum is a primary responsibility sometimes
neglected by parents

(Roberts et al., 2005).

Reasons for

the neglect of educational preparation include poverty,
lack of resources, and language barriers.

This study

investigated the effect of training monolingual Spanish

speaking parents to use reading comprehension strategies in

Spanish while their children read English text.
It has been established that children develop language
skills by listening to their parent's voice.

Oral language

development leads to written language development.

With

every story told, every song sung, every game played, the
child learns language.

Later in their development,

1

children learn that sounds represent words and that words
represent thoughts that command actions, therefore the
connection is made between words and the related action.

The more language children are exposed to, the more

language they learn and use to communicate.

These

particular learning patterns continue and eventually lead

to reading and writing (Dever & Burts, 2002; Haney & Hill,
2004).

It has also being established that during the early
stages of language development, the .child benefits from
being read to by their parent

(Birbili & Karagiorgou,

Dever & Burts, 2002; Goldenberg,

2010;

1987; Kim & Guryan, 2010;

Klauda, 2009; Saracho & Spodek, 2010) .

The child begins to

make connections between oral language heard and written

language seen.

For example,

children are not born with

knowledge of "McDonalds" or any other food delivery
establishment.

Instead, they begin to make a connection

between food, the name of the establishment, and their

logos or trademarks.

In time, they understand that the

large yellow "M" represents a tasty meal and that parents

refer to it as "McDonalds." The outcome is the child

2

pointing at the fast food place and saying the name in an
attempt to convince the caretaker to stop and eat there.

The same ability to connect food with a particular
symbol has been applied to reading.

As children are

exposed to print, they begin to make a connection between

pictures, words, and meaning.

As the print becomes more

complex, comprehension becomes more difficult.

The

importance for an experienced reader to clarify word
meaning and help with comprehension of the text becomes

essential.

Children who have been read to at an early age

are better prepared and more likely to comprehend complex

text

(Bailey, 2006).

Therefore reading comprehension is a

result of parent-child collaboration, practice,

exposure to various types of text.

and

Comprehension

development begins with the introduction of various types

of books, books that include gradual introduction of more

complex text.

But books alone cannot develop reading

comprehension; it is the interaction with an experienced

reader which helps the child develops reading comprehension
(Clay, 2005; Darling & Westberg,

Tharps, 2003) .

3

2004; Bailey,

2006;

Background and Need

Parental involvement in the form of read alouds, story
telling, and literacy development along with a literacy

rich environment promotes literacy (Darling & Westberg,

2004).

Having a print-rich environment creates awareness

of literacy during the early stages of childhood (Tharps,
2003).

i
Through meaningful interactions with print, along

with parental involvement,

have just colors, pictures,
message is included.

children learn that books don't

and words in them, but that a

Therefore,

reading to a child at an

early age creates interest in print and models reading

behaviors

(Hay & Fielding-Barnsley,

2007).

Children will

mimic the parent and eventually will pretend-read the story

from memory and pictures.
Parents can create learning environments at home that

include print-rich areas for children to enj oy and enrich
their minds

(Haney & Hill, 2004).

A home that is print

rich can aid children's interest in meaningful written
language.

Such everyday items include cereal boxes, milk

cartons, toy boxes, and even the label on the toothpaste.
Children can learn new words and concepts just by seeing

and being made aware of environmental print in their

4

environment as long as they have their parent or some
important other helping them every step of the way.
Parents can facilitate this growth by encouraging children

to notice the words on the everyday products they consume

and play with.

Parents can also aid the interest of the

child by leading by example.

Parental interest in print

Reading the cereal

will spark a child's interest in print.

box together or reading it to the child when appropriate is

an effective start for literacy at home.

Taking time to

read the newspaper, a magazine, or a book during the day

instead of watching TV demonstrates to the child the value
and importance of reading and books
Barnsley, 2007; Musti-Rao,

(Hay & Fielding-

& Cartledge,

2004) .

Every moment in a child's life is a learning moment.
Parents can take advantage of the learning moments to teach

their children how to read (Huang & Dolejs, 2007).

They

can begin by pointing out and naming different items in the

home.

During cleaning and doing laundry parents can teach

children the labels for the different items in the home.

During play time they can teach children about the
different body parts like fingers, elbows, and toes.

Outside, children can learn about nature.

5

Parents can read

words found all around the house.

Teaching children how to

track their reading is as easy as modeling when labels or

other print in the home is read to them.

Reading a bedtime

story to children will create interest in books and the
more parents read to the child, the more interest in print

the child will have as he or she develops
2005; Saracho, 2002).

(Roberts et al.,

A trip to the supermarket can be an

adventure full of reading opportunities.

supermarket there are labels,

At the

signs or other items that

parents can point to, read and explain the meaning to the
child. Parents can call attention to different items and
see what sparks the attention of the child, then read to

them the writing on the product, explaining the use or
purpose of the item, and whether or not it is suitable for

the child's use.

It is important for parents to take time

to compare products and let the child see the large print
labels. Then the parent reads what the labels say and see
if the child knows the purpose of the product.

The

possibilities of learning are endless and it all depends on

whether or not parents are willing to spend the extra time

to demonstrate to their child the importance of reading
(Tharps,

2003) .

6

Parental involvement is necessary for children of all
ages to improve and succeed academically.

Reading

comprehension is an important process in all grade levels.
But reading comprehension is not an automatic process for

the developing reader, it requires repetition, guidance,
and exposure to different types of text.

The interaction

that takes place when parents get involved in the literacy
development of their children is important at all grade

levels.

In the upper grade levels where text becomes more

complex, reading comprehension is important in order to
acquire new information

(Fan, 2001; Kogut, 2004).

Comprehension of higher level text requires students to
have a richer exposure to background knowledge and prior
experiences to understand the information.

Parents, with

their own personal experiences, can aid students in
understanding text which presents new and unfamiliar
information.

This approach requires a good relationship

between parent and children as well as a dedication to
literacy (Roberts et al., 2005; Musti-Rao & Cartledge,
2004) .

7

Logic of Intervention

As a contribution to the research pertaining to

secondary education, specifically for parents who do not
speak the language of instruction, this study addresses the

following questions.

First, what are the effects of

training Spanish speaking parents of students in secondary
education in the use of reading comprehension strategies in

Spanish while their children read English text?

Second, do

parents attend trainings when provided in Spanish?

Answers

to the questions above increased our understanding of the
effects of parental involvement upon the academic

performance of their children.

Understanding the

challenges of training parents of English Learners might
improve how schools recruit, offer, and provide training to

parents.

Parental involvement during reading, regardless of the
academic background of the parent, has been associated with

higher literacy performance (Dearing, Kreider, Simpkins,
SWeiss,

2006).

It's been clearly demonstrated that when

parents provide reading support at home, children are more

likely to understand narrative and expository text.
Cooper, Jackson, Nye, and Lindsay (2001)

8

found that

positive parental involvement was a good predictor of the
level of academic success of the child.

Handel

(1992)

determined that reading comprehension plays a major role
during instruction and interaction within the classroom.
Therefore training parents on the proper use of generic
literacy strategies similar to those used in the classroom
may improve the reading comprehension levels of children.

The significance of reading and how it affects us

begins at the early stages of cognitive development.
child sees the different patterns,

The

symbols, colors, and

shapes of print, but will not understand that they contain
a message until the parent takes time to explain it.

The

explanations of words and symbols are continuous, which

result in long lasting memories that will forever be

embedded in the mind of the child increasing their

background knowledge.

Long lasting memories usually

involve more than one sense {Handel,

1992).

That is why it

is important for children to experience print through
meaningful activities involving reading alouds,

opportunities to write, scribble, and draw.

The goal is to

develop the child's knowledge of the world to improve their
reading comprehension.

9

In secondary education, parental involvement is less
frequent

(Fan, 2001).

This is particularly true for

parents of English Learners.

This study included 459

families whose parents do not speak English, which makes
them reluctant to tackle homework and other activities
provided to students in English.

Therefore, the training

of these Spanish speaking monolingual parents in use of the
best practices to help their students improve reading

comprehension is the independent variable.

This study

investigates the effect of providing training of reading

comprehension strategies in Spanish to Spanish speaking
parents.

Parents are expected to use these reading

comprehension strategies in Spanish while their children
read text in English. The conversation between parent and
child will take place in Spanish and will regard text in
English.

If such conversations occur,

the child will have

had to read the text and understand it enough to translate

the information.

Once the conversation between parent and

child has begun, the parent should apply the various

strategies to further clarify, make deeper connections to

the text, or summarize, enhancing the child's reading
comprehension of the English text.

10

In the present study, the parent trainings for
monolingual Spanish speaking parents focused on providing

strategies and techniques in Spanish to be used by these

parents to improve their children's reading comprehension

of English text.

The strategies and techniques parents

will be trained to use were adapted from reading
comprehension strategies teachers have been trained to use

in the classroom with English learners.

Through these

trainings, parents will be informed on how these strategies
transfer from English to Spanish along with demonstrations

and practice of how the strategies are used before, during,
and after reading.

11

CHAPTER TWO
REVIEW OF THE LITERATURE

Introduction

It is important for parents to get involved in their
children's reading at home.

Researchers have demonstrated

that specific home environments along with parental
involvement and training increased children's literacy

skills and improved the children's chances of success in
education

(Bailey, 2006; Birbili & Karagiourgou,

2010;

Darling, 2004; Darling & Westberg, 2004; Dearing et al.,
2006; Epstein, 2006; Greenhough & Hughes,

1987; Handel,

1999; Goldenberg,

1992; Padak & Rasinski, 2006; Roberts et al.,

2005; Saracho, 2002; St. Pierre et al., 2005).

In some

cases, parental involvement, home environments, and access
to trainings geared towards the educational success of
children has been hindered by various issues.

One issue

that affects families in the area of education and parental
involvement is directly tied to low socioeconomic
conditions.

Socioeconomic issues lead to a lack of an

environment geared towards the development of literacy.
Cultural differences and language barriers affect parental

12

involvement.

Another issue was connected to parent's level

of education which significantly affected parental
involvement.

Yet another issue affecting literacy was

connected to schools'

lack of parent trainings.

It is

important for parents to be trained on the best possible
ways to help their children develop into lifelong readers
(Darling & Westberg, 2004; Haney & Hill, 2004; Kogut, 2004;
Roberts et al., 2005; Saenz & Felix, 2007; Saracho, 2002;
Tharps,

2003) .

Socioeconomic Implications

Low socioeconomic conditions are often catalysts for
problems related to nutrition,

safety, and education

(Dearing et al., 2006; Bailey, 2006; Kim & Guryan, 2010;

Roberts et al., 2005).

A great concern for educators is

that socioeconomic factors have impacted all aspects of
education especially parental involvement and development

of literacy.

Some of these socioeconomic factors are: both

parents might work; parents might feel inadequate to guide
their children because of their own negative experiences

with reading; single parents might lack the time to get
involved in their child's education; families might be
affected by drug addiction, alcoholism, and depression.
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Socioeconomic issues concerned all groups.

In a study

conducted by Saenz and Felix (2007), the literacy practices

of English-speaking Latinos in Southern California were
explored.

The researchers surveyed 45 English speaking

Latino parents of students who attended schools in Orange

and L.A. County.

The researchers found that literacy

development was hampered by the low socioeconomic issues as

well as the lack of higher education amongst participants.

In a similar study, Bailey (2006)

examined gifted students

from low economic backgrounds to determine factors that
influence early reading success.

The researcher found that

the amount and frequency with which parents read to their
children had significantly influenced the student's reading

skills.
students,

In both studies, the researchers determined that

regardless of the socio-economic background,

benefited most from parents reading and engaging in

literacy developing activities.
Researchers have suggested that some families affected
by low socioeconomic conditions emphasize their economic

needs over the educational needs of students

(Dearing et

al., 2006; Bailey, 2006; Kim & Guryan, 2010; Roberts et

al., 2005; Saenz & Felix, 2007).
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In such cases, one can

understand that parents are more concerned with providing a

roof and the next meal for the family rather than reading

and writing materials.

Saracho

(2002)

found that within

the families who participated in her study, there was a

lack of parental involvement in families affected by low
socioeconomic conditions.

Families within the low income

brackets spent less time interacting with children.

There

was less emphasis in reading and reading materials were not

readily available.
Similarly to Saracho's

(2002)

findings, other

researchers have suggested that children from families

affected by low socioeconomic conditions read and were read
to less frequently than children of middle income families.

Yet, it is important to keep in mind that all parents want

their children to succeed.

The reasons for lack of

involvement were driven by the low socioeconomic conditions
affecting the families
2006; Bailey,

(Darling, 2004; Dearing et al.,

2006; Kim and Guryan, 2010; Padak and

Rasinski, 2006; Roberts et al., 2005; Silverman, 2004).
It has been established that literacy levels of some
children impacted by low socioeconomic conditions were

underdeveloped and the children did not consider literacy
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as valuable.

Some of the reasons suggested by the

researchers included the lack of funds for books and
educational materials,

of literacy skills

lack of time, and in some cases lack

(Darling, 2004; Saracho,

2002).

Low socioeconomic conditions affect many families and
schools.

The development of literacy is one area in

particular that is negatively impacted by low

socioeconomics.

As a teacher, one must address the

socioeconomic needs students may come to us with such as

hunger, lack of safety, and lack of caring from an adult,

before the learning process expected in schools may begin.
Once we have met the minimal needs of the student,
development of literacy may begin.

home,

The importance of a

school, and community partnership to determine the

needs of the students and find the resources that meet
their needs has been crucial in the suppression of

conditions driven by low socioeconomics.
Environment

Socioeconomics are directly tied to the home

environment.

That is why the home environment is an

important factor in the development of children's literacy
(Darling & Westberg, 2004; Musti-Rao & Cartledge, 2004;

16

Saracho, 20021•

Within any environment,

it is important

for a child to have plenty of social interaction with their
caregivers as well as with print to develop print literacy.

The experiences, attitudes,

and materials in the home

related to literacy that a child encounters and interacts
with,

composes the child's home literacy environment.

Children benefit from a home environment geared to reading
and writing because they are exposed to tools such as
books, charts, paper, pencils, crayons, and manipulatives
necessary to become fluent readers and writers.

Children

will begin to identify books as fun and exciting and will

want to read these books

(Roberts et al., 2005).

The establishment of an environment geared towards
literacy where children can enjoy reading and writing can
take place at any time during a child's life.

Parents can

modify the literacy environment to accommodate the needs of

all of the family members.

Effective literacy-rich

environments and interactions provide children with

opportunities to listen,

see others read,

reading and writing materials,

interact with

and ask and answer

questions. Children exposed to print-rich environments
learned the value of text and the benefits of reading and
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writing (Roberts et al., 2005; Saracho, 2002; Tharps,
2003) .

Parents can create a home environment that is geared

to literacy at any time during the child's life given that
socioeconomic conditions allow it.
environment,

Along with a print-rich

children have greater development of their

reading and writing skills when they have the opportunity

to discuss their experiences with adults

(Haney & Hill,

2004; Roberts et al., 2005; Saracho, 2002).

In present day

society, where the fast pace of the world reduces family
time to a bare minimum and forces the emphasis away from
education,

it is important for parents to be vigilant

regarding their children's school progress

(Tharps, 2003).

Creating learning environments at home that include

print-rich areas for children to experience can be tackled
in part by teachers.

One aspect of an effective learning

environment geared towards literacy is the availability of
print-rich materials and children having access and
exposure to these materials.

Here is when schools can

facilitate training and resources if possible.

For school

age children, the teacher plays an important role in the
development of literacy outside the school.

18

The role of

the teacher to identify the child's needs,

select and

,

distribute the necessary resources, and communicate with

the family, becomes essential in the development of
literacy and education.

Parental involvement is most

obvious when the environment is positive and conducive to
literacy and there is ample communication with the teacher
(Darling,

2004; Clark,

2005).

Culture

Culture plays an important role in the development of

literacy.

The value and importance of culture in the

classroom has been established and plays a great role in
the development of children (Darling & Westberg, 2004;

Dearing et al. ,

Goldenberg,

2006; Dever & Burts,

1987 ; Kim & Guryan, 2010;

Roberts et al.,

2005; Saracho; 2002).

2002; Fan, 2001;

Pahl & Kelly, 2005;
Cultural experiences

when incorporated into daily lessons are rich and useful in

the development of literacy.

Pahl and Kelly (2005)

demonstrated that culturally oriented classroom operated as

a "third space" for presenting various representations of
personal and cultural experiences. The incorporation of
culture serves as a vehicle for empowering all parents to

participate.

19

As teachers incorporate the various cultures brought
by students in to the lessons and the classroom

environment,

it is necessary to understand each and every

cultural view of education possessed by students in the

classroom in order to avoid biases.

Within the Hispanic

culture, teachers are well respected and are considered
figures of authority.

In an article written by Silverman

(2004) and a survey performed by Saenz and Felix

(2007),

they all found that some Hispanic families reported that it
was a sign of disrespect to question teachers; as a result

parents did not typically get involved in the education of

their children.

Another concern to keep in mind is that some Hispanic
parents may lack basic English literacy skills and

therefore do not realize the importance of parental
involvement or the importance of reading at home.

In other

cases, the lack of English may make some Hispanic parents
feel incompetent to help their children at home.

Also,

because of the lack of proficiency in the English language,

parents may feel intimidated and reluctant to interact with

teachers and other school officials

(Goldenberg,

1987; Kim

& Guryan, 2010; Saenz & Felix, 2007; Silverman, 2004).

20

Saenz and Felix (2007)

conducted a study in which the

researchers surveyed English speaking Latino Families and

Spanish speaking Latino families.

with Silverman's

(2004)

Their results agreed

and Pahl and Kelly's

(2005)

suggestions that some Latino parents felt teachers were

responsible for the development of their children's
readings skills.

Saenz and Felix (2007)

determined that

English speaking parents begin reading to their children at

an earlier age and that Spanish speaking parents waited
until later years to begin developing the literacy skills

of their young children.
In addition, Saenz and Felix

(2007)

stated that

English speaking parents read to their children more

frequently and engaged in literacy developing activities

such as read alouds, teaching literacy skills, teaching
children concepts about print, and how to read difficult
words.

These authors' findings point directly to the

current study which is an attempt to measure the effects of
training Spanish speaking parents to use reading strategies

in Spanish while their children are learning to comprehend

English text.

21

Level of Parent Education

Lack of education is another factor that discourages

parents from helping their children at home

Westberg, 2004).

(Darling &

Parents with a poor educational

background are reluctant to help their children especially

in the upper grade levels where text is more complex.

One

of the biggest problems for high school students occurs
when their parents don't understand the materials being

taught in school.
math,

Parents may lack the reading, writing,

science, and social studies skills needed to assist

students with their homework at home.
Parents may not be familiar with comprehension

strategies needed to engage students in a conversation

about a particular book.

That is why the National

Institute for Literacy (2000) published a guide for parents
explaining different strategies and approaches to literacy

at home.

It begins with the an explanation of the benefits

children receive from parent involvement and continues to

show parents the simple steps to best serve the child's

needs at home through conversation, participation, and
caring. The steps are: practice the sounds of the language;

help your child take spoken words apart and put them back

22

together; point out letters wherever you see them and by

reading alphabet books; point out the letter-sound

relationships on labels, boxes, newspapers, magazines, and
signs; listen to your child read words and books from
school; reread familiar books together; build reading

accuracy; build reading comprehension; converse with your
child over meal times and other times you are together;

read together everyday; advocate for your child; be a
reader and a writer; and visit the library often.

This

type of information may only find its way to parents if

schools communicate with parents.
The importance of home-school communication plays a

key role in the development of parent's literacy skills as
well as children's literacy skills.

In some cases,

children of parents who lack basic literacy skills are less

likely to have a home environment geared to reading and

writing,

less likely to have educational experiences

outside the home, and less likely to be enrolled in pre

kindergarten programs.

In these particular households,

children are less likely to observe role models who are

reading and writing throughout the day.

Some Hispanic

immigrant families are affected by a lack of literacy

23

skills due to socioeconomic reasons resulting in high
dropout rates and low literacy levels
2004; Silverman,

(Darling & Westberg,

2004).

Parents who prepare themselves to become their child's
first teacher will have a bigger impact on the child's
educational outcome (Saenz & Felix, 2007; Clark, 2005).

It

is important for parents to be empowered by schools and
government programs that advocate adult literacy,

parenting, children's education,

and interactive literacy

experiences between parents and children.

Advocates for

education have suggested that state, county, and district

officials develop parent training programs based upon those
that have demonstrated success.

Those types of programs

are most effective in training parents to be active in
their child's education and have the greatest impact in the

development of the child's literacy skills

(Darling &

Westberg, 2004; St. Pierre et al., 2005).
Community based groups can aid in the training of

parents

(Darling, 2004).

Programs like Head start, Adult

School, and faith-based organizations, train parents on the
use of strategies and skills which helped their children's
literacy development and enhance their reading experience.

24

Parent teaching and literacy programs provided by community
based groups have produced significant literacy gains in
children ages 3 to 7

(Haney & Hill, 2004).

The correlation

between parent training and literacy gains in children is
parents who know the reading level and needs of the child.
The outcome of parent preparation is the ability to better

help develop the reading and writing skills of the child.
Researchers have found that the proper training of
parents improves the literacy skills of children.

Parents

trained by government programs learned additional support

and strategies to help their children therefore enhancing
their reading and writing experiences at home.

Government

programs such as Head Start and Even Start focus on
training parents on ways to help students at home and in
(Haney & Hill, 2004; Kogut,*

the classroom at an early age

2004; St. Pierre et al., 2005).

Explicitly training parents in strategies for reading
comprehension,

guided reading, and family group reading,

has proven effective in the development of children's
literacy skills at all levels.

Some of the strategies

parents and children will benefit from are as simple as
asking questions about the reading, having the child
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summarize the story, clarifying words or concepts of the
story, and simply being there for the child to share the

experience (Birbili & Karagiourgou, 2010; Darling &

Westberg, 2004; Handel,

1992; Kim & Guryan, 2010; Klauda,

2009).

Parental Involvement
It is important for children to have role models who
demonstrate the importance and value of reading.

At an

early age, children learn by watching adults perform tasks

around them. Children realize the value of reading when
they see parents taking time to read.

Modeling is one of

the best approaches to encourage children to read and to
teach new skills.

Reading together or reading to the child

when appropriate is a great start for literacy.

Parents

can aid the interest of the 'child for reading through

modeling.

Parent interest in print will spark the child's

interest in print
Roberts et al.,

(Clark 2005; Epstein,

2006; Handel, 1992;

2005).

Children will find more joy in reading if they like

what they read.

Supporting and respecting the child's

autonomy, structuring and limit setting by parents,

appeared to be a factor independent of other aspects of
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home literacy interactions in predicting children's

language and reading skills during the early elementary

years.

Parents who encourage children to read for pleasure

as part of their everyday life and to find exciting new
information aided in the expansion of the child's
imagination.

Children exposed to meaningful print around

the home will develop more interest in reading because of

their curious nature and their interest to learn from their

environment (Roberts et al., 2005; Tharps, 2003).
It is important for parents to serve as guides for
their children's quest for information.

Researchers have

suggested that children who interacted with parents

regarding their reading and writing outperformed those who
interacted less with their parents regarding reading and

writing.

Parents who provided feedback, asked questions,

and assisted in their children's writing helped their
children develop higher reading and writing skills overall

(Haney & Hill, 2004; Tharps, 2003).

Parental interaction and feedback is important in the
literacy development of children.

The continuous task

involves parents asking questions and providing
clarification to their children during reading and writing.
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Parents who are responsive,

sensitive, and accepting of the

child's behavior, and who provide structure, organization,
and a positive emotional climate at home, along with

stimulating toys and interactions, facilitate children's
language development and early literacy development

(Clark,

2005; Roberts et al., 2005).

Parental interaction significantly impacts children's
literacy skills and educational success.

Such interactions

included read to the child, reading with the child, and
providing the necessary support to develop comprehension of

the text.

Therefore, the more interactions that a parent

has with their child, the more success the child will have
in school.

Shared literacy activities can also strengthen

the bond between parents and their children.

It is

important for parents to be good listeners and willing to

help students find answer to their questions.

Not only are

family bonds strengthen by parental involvement, but
children who acquired successful reading skill at an early

age tended to remain successful readers in their later
years.

It is important that the child's early reading

experiences are positive to ensure their liking of literacy

in later years.

Parents and community members who received
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proper training and empowerment better met the literacy

needs of their children

(Clark, 2005; Hay & Fielding-

Barnsley, 2007; Roberts et al., 2005; Saracho, 2002).
The process of becoming literate begins long before

the child enters the formal educational system.

Children

of parents who take a bigger role in their child's
education are more successful in school
2004; Saracho, 2002).

(Haney & Hill,

Parental understanding of the

approaches to literacy had a positive impact on the
educational growth of their children.

Therefore,

preparation and ongoing training of parents at the early
stages of development as well as ongoing support is

necessary.

Successful parent trainings incorporate

strategies and knowledge currently in use.
The connection between home and school makes parental

involvement an obvious necessity.

Programs that helped

bridge the gap between adult ESL programs and elementary
ESL programs were considered effective in increasing

involvement at home.

Emergent literacy skills were

developed through teaching pre-reading skills and
continuing the practice at home of reading strategies
acquired later in formal school settings.
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The home-school

connection played a role in the quality of family time

spent talking,

sharing, creating, playing, reading,

writing, and listening improved the social,

reading skills of the children

literacy, and

(Hay & Fielding-Barnsley,

2007; Pahl & Kelly, 2005; Silverman, 2004).
Conversation plays an important role in the quality of
support provided by parents at home.

Like teachers,

parents benefit from trainings that include better

questioning techniques, conversation starters,

literacy

activities, reading materials, and strategies to develop
reading and writing skills.

Students who received higher

levels of conversing during reading and literacy

interaction at home made fewer errors during re-reading
sessions

(Greenhough & Hughes, 1999; Huang & Dolejs, 2006).

Parental involvement programs that included reading

materials and literacy activities such as reading aloud,
word work, and discussion had a positive effect on the
children's learning.

Researchers have concluded that

parental involvement and reading at home were important
indicators of success when a home literacy program involved

training, authentic reading materials, active communication

between school and home, setting goals,
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and providing

feedback to parents and children involved (Greenhough and

Hughes,

1999; Padak & Rasinski, 2006).

Researchers have emphasized the importance of precise,
coherent,

and continuous home-school communication to

facilitate parental involvement useful in promoting the

success of children in urban schools.

Parent-teacher

communication along with effective learning strategies and
activities increased the reading and literacy levels of the
students.

Active parent/teacher communication improved

parent's self-esteem and provided the teacher with feedback

regarding strategies and objectives set for the student.

Effective home literacy programs begin with the
identification of key goals.

Once goals are identified,

parents are provided with training on specific strategies

targeting the areas identify in the goals.

Along with

training, home-school communication maintained all
stakeholders informed of progress and concerns.

Reading

materials are readily accessible along with easy and

enjoyable activities for parents and children and an easy

way to document home activities

2004; Padak & Rasinski, 2006).
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(Musti-Rao & Cartledge,

Parent training and school-home communication have
been found to be reliable predictors of the educational

success of students.

It is important to keep in mind that

the classroom teacher played a pivotal role in the
development,

implementation,

and success of programs

designed to increase parental involvement.

Therefore,

training teachers on strategies to reach out to parents is
as important as training parents.

Some of those strategies

include setting time aside to get to know the families of

each of the students, scheduling regular face-to-face
meetings with parents, providing continuous training
sessions for parents to practice learning strategies as
well as introducing new strategies, providing students with

authentic reading texts, maintaining a reading log for each
student, setting smart goals for each family, and providing

parents with a flexible schedule for meeting, discussing,
and training (Musti-Rao & Cartledge,

2004; Saracho, 2002).

Involvement of parents in programs that promote
literacy break the cycle of underachievement'through
literacy experiences that benefit the family as a whole.

Training parents to help children develop and practice

reading and literacy skills using activities such as shared
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reading, read alouds, checking for comprehension, and
discussing vocabulary significantly improved the reading

and literacy skills of children (Handel,

Fielding-Barnsley, 2007).

Cooper et al.

1992; Hay &

(2001)

found that

positive parental involvement predicted the level of

academic success of children.

Parental involvement,

regardless of the academic background of the parent, was
associated with higher levels of literacy skills
et al., 2006).

(Dearing

Furthermore, Saenz and Felix (2007)

found

that training parents who don't speak the language of
instruction increases parental involvement.

Therefore, the

present study was designed to provide monolingual Spanish

speaking parents with the skills to use Spanish to improve
reading comprehension of English text for their children

who are learning English.

Although there was a great deal of information
pertaining to parental involvement and literacy
development, these studies were mainly directed to address

the needs of primary education.

In addition,

few studies

were found on the development of reading comprehension with

families whose home language differed from the language of
instruction.

One area in particular requiring the
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expansion of the research is to study the effects of
training Spanish speaking parents to use reading
comprehension strategies in Spanish while their middle

school and high school children are learning to read

English text.
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CHAPTER THREE

METHOD

Purpose
It's been established that there is a lack of research

in the parental involvement of monolingual Spanish speaking
parents.

As a result, the following questions were

addressed in the study.

First, what are the effects of

training Spanish speaking parents in the use of reading

comprehension strategies in Spanish, upon their children's
comprehension of English text?

Second, with what frequency

will parents attend trainings when provided in Spanish?
Answers to the questions above would benefit students,

parents, and schools through increased awareness of home
literacy and its impact on educational performance,

especially in schools that serve a high proportion of
students who are learning English.

Students would receive

the necessary support at home to achieve their educational
goals and meet state standards.

Understanding the

challenges of training parents of English Learners will

improve how schools recruit, offer, and provide training to

parents.

As a result of greater parental involvement and
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reading at home,

students would be better prepared to

perform the necessary tasks in their classrooms, therefore

achieving higher learning outcomes.
Hypothesis

Parental involvement and reading at home are crucial
to the development of good readers.
resources,

Environment, access to

time and effort, and parent training are some of

the crucial components of an effective home literacy

environment geared towards reading.

Research has found a

link between literacy at home and success in the school

environment.

Children who experience literacy in the home

learn to read and write at a faster rate, are better
prepared for school, and are better able to participate in

learning activities in the classroom (Haney & Hill 2004).
Reading at home facilitates the ability to learn in the

classroom.
The study looked into whether or not language was a

barrier when it came.to the development of literacy.

The

study attempted to demonstrate the impact parental
involvement had on student learning at the middle school

level.

The research examined the connection between time
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spent reading at home and academic achievement as measured
by standardized assessments.

The goal was to examine the connection between

parental involvement and reading comprehension.

Parents

continue to be an important component of education and

increased efforts to train parents on how best to help

their children succeed in school continues to be a
priority.

There was a necessity to communicate the

importance of literacy in the home and the connection

between parental involvement and educational success.

The

obstacle that had turned off parents to trainings offered

by schools was language.

Parents who were not fluent in

the English language were reluctant to participate in

trainings due to the misconception that they cannot help

their children on materials written in English.

This study

attempted to make parent trainings accessible to parents

who don't speak English.

Procedures
The focus of the study was to involve parents in the

reading comprehension of their children.

Parents were

trained to use common reading comprehension strategies in
Spanish to improve their children's reading comprehension
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of English text.

The study lasted six weeks.

The

collection of data included a pre-assessment administered
one week prior to the first parent training.

The final

assessment took place six weeks after the first parent
training.

Assessment scores were provided to students on

the day of the assessment.

No other data was collected.

The Study included three consecutive parent trainings
provided in the home language.

All parent trainings took

place at the school students attend. Training took place on
Tuesday nights between the hours of 6:30 pm and 7:30 pm.

Parent trainings took place the first three weeks of the
study.

Trainings consisted of an explanation of one

reading comprehension strategy,

followed by a modeling of

the strategy, and ending with the parents practicing the

strategy during the training.
Site
Participants were selected from a middle school

located in a predominantly agricultural area in the

Southern California desert.

A group of 300 families were

invited to participate in the study.

Parents were expected

to participate in all trainings and students were expected
to participate in all assessments.
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Student participants

took the pre and post assessments to establish a baseline
and determine growth of comprehension.

took place at the school selected.

Parent trainings

Parents who were unable

to attend the scheduled trainings were provided make up
Trainings took place Tuesday

sessions on alternative days.

night from 6:00 pm to 7:00 pm.
minutes.

Trainings lasted 60

Three trainings were administered during the

first half of the research period no later than one week

after the pre-assessment had been administered to
participating students.

Participants
Students.

Participating students were English

Learners as defined by the State of California.

California's definition of English learners was and
continues to be any student whose primary language is any

other than English.

California schools used a home

language survey to identify the primary language of each

student at the time of enrollment.

Three-hundred 7th and 8th

graders were invited to participate.

Parents.

At least one parent or guardian from each

participating household was trained to use reading

strategies and study skills.

All care providers including
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parents, grandparents,

legal guardians,

and other relatives

were included in the study as long as they were a parent
figure for the student and were willing to attend all three

trainings.

Makeup trainings were available for parents

unable to attend the trainings at the scheduled times.

Groups.

Participants were randomly assigned to one of

two separate groups using a table of random numbers.
first group was the treatment group.

The

The treatment group

participated in the pre and post assessments and parents
participated in the three parent trainings provided during

the six week study period.
group.

The other group was the control

The control group participated in the pre and post

assessments to establish a base line and track changes in

reading comprehension.

Parents of the control group

participated in parent trainings after the second and final

assessment was administered.

Parents of the control group

received the same quality of training, materials, and

support as the treatment group.

Their training took place

after the six week study had ended.

Trainer
There was one trainer assisted by various classroom
teacher volunteers.

Teacher volunteers helped with
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logistics, consultations, and modeling of the strategies.

All teacher volunteers were trained prior to the time the
strategy is presented to the parents.

Time
The study lasted six weeks.

The pretest was

administered one week prior to the beginning of the
trainings.

The pretest was administered to both treatment

group and control group.

The final assessment was

administered six weeks after the first training.

Parents

of the control group participated in three consecutive
trainings after the six week study period ended.
Trainings

Trainings were held during the first, second,
third week of the study cycle.

and

Parent trainings were

offered in the evening to give all parents an opportunity
to attend.

Make up sessions were available during the

length of the study for parents who were unable to attend

the regular scheduled trainings.

The trainings included

time for discussion of issues, concerns,

and successes,

along with an explanation of the selected strategy,

followed by a guided practice of the strategy.

One

strategy was presented, modeled, and practiced during the
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training.

All trainings were offered in Spanish.

Trainings for the control group were held after the six

week length of the study.

Trainings for the control group

were consecutive and ran three weeks.

Make up sessions

were provided to the parents of the control group to ensure

that they received the same level of training, quality, and

support.
The first training focused on "over the surface
questions." Over the surface questions included who, what,

when, where, why, and how.

A list of generic questions was

provided to parents during the first training.

Parents

were trained on how to best use the strategies at home with

their children Questions will serve as conversation

starters.
The second training focused on "under the surface
questions."

A review of previous strategies and their

effectiveness was also part of the second training.
Sharing experiences and ideas took place during the second
training to address issues with literacy centers, reading

behaviors, reading habits,

and comprehension strategies.

A

list of under the surface questions was provided to parents
during the second training.

Under the surface questions
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were questions not easily answered using information
included in the text.

Answer to under the surface

questions consisted of inferences and analysis of the text.

The questions addressed the relation of text to self, the

relation of the text to other text, and the relation of the
text to the world.

The strategy was modeled and parents

were given an opportunity to practice.

Under the surface

questions focused on inferences about character motives,

author's, message, connection to personal experiences, and
connections to current events.
The third parent training focused on paraphrasing and
summarizing strategies.

Discussions, sharing ideas, and

concerns were addressed before presenting the new strategy.

Paraphrasing the text to support claims and conclusions was

one strategy modeled during the training.

Summarizing

strategies began with a retelling of the text followed by

personal connections as well as connections to current
events.

The strategies were modeled and parents had an

opportunity to practice.

At the end of the third training,

parents were asked to continue using all of the strategies

modeled during the all three trainings for the next three
weeks.

Feedback and the results of the study will be
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provided to parents after the post assessment is
administered and the data analyzed.

Students will receive

their pre and post assessment scores.

Assessment

Degrees of Reading Power (DRP) test was used as a pretest
to establish a baseline and as a posttest to determine
growth in the area of reading comprehension.

DRP is a

criterion-referenced and norm-referenced assessment which
measures reading comprehension.
criterion-reference DRP score.

The present study used the

DRP measures a student's

ability to comprehend the meaning of increasingly more
difficult text.

Reliability for the DRP has been reported

at a range from .87 to .91 by the publisher.

Validity for

the DRP has been reported at .70 to .80 by the publisher.

DRP measures reading comprehension through the use of cloze
passages.

Students select from a list of possible words to

fill in the blanks using context clues, prior knowledge,
and information from the passage.
The assessment used was in a multiple choice format

and was administered in a group setting.

are reported on a 1 to 70 scale.

determine the DRP Score.

DRP raw scores

The raw score was used to

The DRP score was used to
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establish a level of comprehension and measure growth
throughout the study.

The DRP score was used to set the

baseline for each individual student as well as to

The DRP score was also used

determine individual growth.

to determine the reading level of each student.

During the

study, students from the treatment group received reading

materials at their instructional level.

For example,

if

the DRP score determined that a student's reading level was
48 or third grade two months, the materials provided to

that student were at a level of 49 to 51 or third grade
four months through Fourth grade one month.

Materials
During the study, students were provided with
expository materials, three parent trainings, and a series

of assessments to set baselines, measure growth,

determine reading level.

and

Expository texts focused on

science and social studies.

Students were provided with

five articles for each week of the study.

The materials

were provided to students of the treatment group on Monday

mornings during second period.
period,

After the six week study

reading materials were provided Monday morning
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during second period to the control group for a six week
period.

Students received a total of 30 articles for the

length of the study.

Articles were selected from various

online sources including newspapers,

and scientific websites.

journals, historical,

Articles were provided to

students based on the reading level determined by the pre
assessment.

The reading level of each article was

predetermined using the information provided by the
publisher of the articles whenever possible.

In cases

where reading levels were not available for a particular

article,

the "30-sentence reading method" was used to

determine the approximate reading level of the article.
The 30-sentence reading method required the trainer to

count out ten consecutive sentences in three places in the
article,

at the beginning, middle and end.

After counting

the sentences, the trainer tallied the number of words that
are 3 syllables or more from each selection, counting
repeated words each time they appear.

Lastly, the trainer

added the 3 tallies, rounded to the nearest square, took

the square root and adjusted the result by adding 1.
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The

resulting score was the approximate reading level of the

article.
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CHAPTER FOUR

FINDINGS

Results
Control Group

The pretest was administered one week prior to the six

week study period.

The posttest was administered six weeks

after the pretest.

Parents of the control group

participated in their own three trainings after the
posttest was administered to the treatment group.

The

average pretest DRP score for the control group was 28
points as determined by the DRP.

The median pretest DRP

score was 28 points with a mode of 28 points.
pretest DRP score for the control group was 16.

The minimum

The

maximum pretest DRP score for the control group was 45.

See Table one.
The average posttest DRP score for the control group
was 28 points as determined by the DRP.

The median

posttest DRP score for the control group was 26 points with

a mode of 23 points.

The minimum posttest DRP score for

the control group was 17 points. The maximum posttest DRP
score for the control group was 47.
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Ten students from the

control group made positive gains, nine students had no

gains, and thirteen students lost points as reflected in

Table one.
Using the dependent t-table test described in Table

two, Comparison of pretest and posttest DRP mean scores for
the control group reflected a t-statistic value of -0.441.

The P (T<=t)

one-tail value was 0.331 and the t critical

one-tail value was 1.695.

The P

(T<=t)

two-tail value was

0.662 and the t critical two-tail value was 2.039.

Pearson correlation was valued at 0.976.

The

Based on the

dependent t-test scores, the change in mean scores was

statistically insignificant.
Treatment Group
The pretest was administered one week prior to the six

week study period.

The posttest was administered six weeks

after the pretest.

Parents of the treatment group attended

three consecutive trainings as part of the treatment.

The

average pretest DRP scores for the treatment group were 28
points.

The median pretest DRP score for the treatment

group was 29 points with a mode of 28 points.

The minimum

pretest DRP score for the treatment group was 16 points.
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The maximum pretest DRP score for the treatment group was

39 points.

See Table three.

The posttest was administered at the end of the six
week study.

The average posttest DRP score for the

treatment group was 32 points.

The median posttest DRP

score for the treatment group was 33 points with a mode of

33 points.

The minimum posttest DRP score for the

treatment group was 17 points.

The maximum posttest DRP

score for the control group was 45 points.

Thirty-four

students made positive gains, two students had no gains,

and three students lost points as reflected in Table three.
Using the dependent t-table test scores described in

Table four, Comparison of pretest and posttest DRP mean
scores for the treatment group reflected a t-statistic

value of 10.077.

The P (T<=t)

one-tail value was 1.378 and

the t critical two-tail value was 1.685.

The P (T<=t)

two-

tail value was 2.757 and the t critical two-tail value was

2.024.

The Pearson correlation was valued at 0.930.

Based

on the dependent t-test scores, the change in mean scores
was statistically significant.
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Comparison
Using the independent t-table test scores with equal

variances, described in Table five, comparison of treatment
group and control group pretest DRP mean scores reflected a

t-statistic value of 0.53657846.

The P (T<=t) one-tail

value was 0.4.78 and the t critical one-tail value was

1.667. The P (T<=t) two-tail value was 0.957 and the t
critical two-tail value was 1.994.

The test reflected a

statistically insignificant change in pretest mean scores.
Using the independent t-table test scores with equal

variances, described in Table six, comparison of treatment
group and control group posttest DRP mean scores reflected
a t-statistic value of 2.642.

The P (T<=t)

one-tail value

was 0.005 and the t critical one-tail value was 1.667. The

P (T<=t)

two-tail value was 0.010 and the t critical two-

tail value was 1.994.

The independent t-test of posttest

scores reflected a statistically significant change in mean
scores.
Comparison of treatment group and control group
posttest DRP mean scores showed a difference of 4.39 points

as reflected in Table seven.

The posttest DRP median score

for treatment group and control group reflected a
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difference of 6.5 points, with students from the treatment

group receiving the higher scores as reflected in Table
seven.

The posttest DRP mode score for treatment group and

control group reflected a difference of ten points, with
students from the treatment group receiving the higher
scores as reflected in Table seven.

A comparison of DPR

minimum posttest scores for treatment group and control

group reflected no differences.

A comparison of DRP

maximum posttest scores for treatment group and control

group reflected a difference of 2 points, with students
from the control group achieving the higher score as
reflected in Table seven.

Attendance
Three hundred parents were invited using the consent

form in appendix a.

Seventy-one parents out of 300

responded and participated in the study.

Parents were

assigned to either the treatment group or the control group

using a table of random numbers.

Parents of the control

group were placed on a waiting list to receive the
trainings after the six weeks of treatment.

All parents

received the same level of training, materials, support,

and respect.
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It is important to note that the original number of
participants was at 64.

Seven additional parents joined

the treatment group during the second training.

Four of

these parents and students had originally decided to

participate but opted to dropout of the study for personal
reasons a day before the first training.

They chose to

attend the remainder of the trainings on the scheduled days

and attended a make-up session for the first training.

The

other three parents and students joined the treatment group
during the second training after learning about the study

from attendees.

These students were tested while their

parents attended the training.

These three parents

attended all other scheduled trainings and a make-up

session .was provided for the first training.
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Table 1. Control Group Data.
Id
number
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
Mean
Median
Mode
Min
Max

Pretest
score

Post test
score

16
25
26
28
30
21
30
31
30
24
21
21
17
23
28
29
22
27
27
20
17
36
36
36
45
26
28
29
31
35
45
38
28.4516129
28
28
16
45

17
23
26
29
29
23
29
30
28
24
21
23
17
20
27
27
24
25
25
23
17
38
36
38
47
26
25
29
30
34
46
38
28.29032258
26.5
23
17
47
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Difference
1
-2
. 0
1
-1
2
-1
-1
-2
0
0
2
0
-3
-1
-2
2
-2
-2
3
0
2
0
2
2
0
-3
0
-1
-1
1
0

Table 2. Dependent T-test Control Group.

Mean
Variance
Observations
Pearson Correlation
Hypothesized Mean Difference
df
t Stat
P(T<=t) one-tail
t Critical one-tail
P(T<=t) two-tail
t Critical two-tail
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Pretest
28.0625
53.02822581
32

Posttest
27.9375
56.18951613
32
0.976928558
0
31
-0.441552436
0.330938929
1.695518742
0.661877858
2.039513438

Table 3. Treatment Group Data
Id

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
Mean
Median/Mode
Min/Max

Pretest Score
28
17
32
37
36
35
34
27
35
27
18
17
29
28
19
16
28
36
32
38
32
26
30
26
17
38
39
28
19
20
29
35
30
34
30
34
23
22
17
28.15789474
29/28
16/39

Post Test Score
35
20
37
40
41
44
39
30
35
25
17
18
29
32
24
20
32
42
31
44
40
33
32
33
23
44
45
33
24
24
33
40
33
41
36
39
32
30
27
32.68421053
33/33
17/45
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Difference
7
3
5
3
5
9
5
3
0
-2
-1
1
0
4
5
4
4
6
-1
6
8
7
2
7
6
6
6
5
5
4
4
5
3
7
6
5
9
8
10

Table 4. Dependent T-test Treatment Group.

Mean
Variance
Observations
Pearson Correlation
Hypothesized Mean Difference
df
t Stat
P(T<=t) one-tail
t Critical one-tail
P(T<=t) two-tail
t Critical two-tail
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Pretest
28.15384615
49.2388664
39

Posttest
32.74358974
59.7219973
39
0.930063836
0
38
10.07709233
1.37836E-12
1.685954461
2.75672E-12
2.024394147

Table 5.

Independent T-test Pretest Scores.

Mean
Variance
Observations
Pooled Variance
Hypothesized Mean Difference
Df
t Stat
P(T<=t) one-tail
t Critical one-tail
P(TOt) two-tail
t Critical two-tail

Treatment group
28.15384615
49.2388664
39
50.94133222
0
69
0.053657846
0.478681411
1.667238549
0.957362823
1.99494539
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Control group
28.0625
53.02822581
32

Table 6.

Independent T-test Post Test Scores

Mean
Variance
Observations
Pooled Variance
Hypothesized Mean Difference
df
t Stat
P(T<=t) one-tail
t Critical one-tail
P(T<=t) two-tail
t Critical two-tail

Treatment group
32.74358974
59.7219973
39
58.13494054
0
69
2.642721379
0.005084476
1.667238549
0.010168952
1.99494539
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Control group
27.9375
56.18951613
32

Table 7. Comparison of Statistical Values.

Mean
Median
Mode
Min
Max

Control/Treatment
Pretest Difference
0.293718166
5
0
0
6
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Control/Treatment
Post Test Difference
4.393887946
6.5
10
0
2

CHAPTER FIVE
DISCUSSION

Summary
The study focused on the effects of training Spanish
speaking parents to use reading comprehension strategies in

Spanish for their children who were learning to read
English.

The idea was to train monolingual Spanish

speaking parents in the use of reading comprehension

strategies to support their students' English literacy at
home.

A review of the literature demonstrated that there

was a lack of research pertaining to interventions of these

type for students in secondary education. Therefore several
questions were stated in chapter one.

First, what are the

effects of training Spanish speaking parents of students in

secondary education in the use of reading comprehension

strategies in Spanish, upon their children comprehension of
English text?

Second, do parents attend trainings when

provided in Spanish?

Parental involvement occurs with less frequency in

secondary education (Fan, 2001).

This is particularly true

at the site of the present study, where parents of 459
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families do not speak the language of instruction. This
makes them reluctant to tackle assignments provided to
their children in English.

Therefore, preparing parents to

use the best practices to help students develop language

and reading comprehension seems essential.
The study followed a methodology where the treatment
consisted of three parent trainings developed with the
intent to increase their children's reading comprehension.

The trainings were provided entirely in Spanish.

Reading

strategies commonly used by teachers in the classroom were
adapted for parent use.

The only difference between the

strategies used in the classroom and the strategies used by

parents was the language.

Teachers typically use reading

comprehension strategies in English and these parents were

The

trained to use the same reading strategies in Spanish.
strategies presented to parents included asking over the
surface questions, under, the surface questions,
paraphrasing,

and summarizing.

Parents were expected to

spend a minimum of thirty minutes a day,
reading with their child.

five days a week

The intent was for parents to

ask comprehension questions for the child to respond.

The

child would have to answer the question in Spanish using
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information from text in English.

The child would

translate relevant information to Spanish.
Conclusion

The study examined whether or not home language was a

barrier when it came to the development of literacy.

The

study attempted to demonstrate the impact parental
involvement had on student learning at the middle school

level.

The researcher examined the connection between

parental support at home and academic achievement as
measured by standardized assessments.

A comparison of the

treatment and control group posttest scores using the
independent t-test demonstrated a statistically significant
increase not due to chance.

Therefore this study

demonstrated that parent trainings did significantly
improve the reading comprehension of the students.
The information from posttests confirmed the positive

effect and success of the treatment.

Posttest scores for

the treatment group showed an increase in reading
comprehension for thirty-six out of thirty-nine students.
Posttest scores for the control group remained the same

within a two point difference.

Therefore, the study

demonstrated that parental involvement, regardless of the
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Spanish and English language differences between home and

school, does make an impact in their children's reading

comprehension.
Another goal was to examine the connection between

parental involvement and parent trainings.

Parents

continue to be important components of education and

increased efforts, to train parents on how best to help

their children’succeed in school continues to be a

priority.

There was a necessity to communicate the

importance of literacy in the home and the connection

between parental involvement and educational success.
Parents who were not fluent in the English language were

reluctant to participate in trainings due to the
misconception that they could not help their children with
materials written in English.

This study succeeded in

making parent trainings accessible to parents who don't

speak English as demonstrated by increased posttest scores

for the treatment group.

The same posttest information

validated that treatments were successful in training
parents in the proper use of reading comprehension

strategies in Spanish.
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The guiding questions for the study were as followed:

First, what are the effects of training Spanish speaking
parents in the use of reading comprehension strategies in
Spanish, upon their children's comprehension of English

text?

The posttest data demonstrated an average increase

of five points in the reading comprehension of students.
training parents in the use of reading

Therefore,
strategies,

in homes were parents only speak Spanish,

does

have a positive impact upon the student's reading
comprehension of English text.

Furthermore, posttest data showed that students with

higher levels of English comprehension benefited the most

from effective parent interaction.

Students who were able

to comprehend higher level text demonstrated that parental
support is significant enough to increase knowledge of
content.

This may be due to having placed more emphasis in

understanding the text before being able to translate and
provide an explanation in Spanish.

The accountability

component connected to having an adult assess the
understanding of text may have been another reason for the
greater increase in posttest data for the treatment group.
Having a parent evaluate the translation and check for
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understanding holds the student accountable to read

carefully.

Also of note was the fact that those students

who scored lowest at pretest seemed to derive less benefit

from the treatment.

It could be that for such students,

parental involvement alone may not be a powerful enough
intervention.

Future research could be designed to test

this, perhaps pairing greater parental involvement with a

tutoring program.
Second, do parents attend trainings when provided in
Spanish?

Out of 300 hundred invitations, 71 parents

responded and participated in the study.

The participation

rate at the secondary level tends to not reach the same
level as the participation rate at the elementary level.
Various factors may have interfered with parent attendance.

One factor may have been the lack of interest in the

education of their children.

Another may have been that

working parents are tired and did not have the energy to

attend.

Another may have been transportation and safety

issues related to the community where the study took place.
Lastly,

student interest in the activity may have

influenced participation of some parents.
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Overall, having parents take interest in the education

of the child may have had the biggest impact of all as

determined by various studies
Burchinal,

2005; St.

((Roberts, Jurgens,

Pierre et al., 2005; Darling &

Westberg, 2004; Haney & Hill, 2004; Saracho,

Greenhough & Hughes,

1999).

2002;

The conversation factor makes

a big difference in the comprehension of text at or one
level above reading comprehension levels.

Similar to a

book club, where participants are expected to share their

ideas, thoughts, and concerns related to the text, having a
parent take time to have a conversation with their child

about the relevance or importance of the text places
meaning and value in the act of reading at home.

Parents,

when trained in the use of best educational practices, are
able to guide the conversation through questions and deepen

the comprehension of the text.
During the debriefing of the treatment group, parents

and students shared their thoughts about the treatment and

process of the study.

One overwhelming conclusion emerged

related to the impact of using reading strategies in
Spanish.

The impact of asking questions in Spanish

regarding English text not only developed the reading
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comprehension of the English text as demonstrated by the

treatment group posttest data results, but it also
developed the native Spanish language spoken at home.

All

thirty-nine students expressed that they were surprised to
have known Spanish well enough to translate English text.

Twenty out of the thirty-nine student participants in the

treatment group had never had formal Spanish education.
The other nineteen received formal Spanish education up to

the third grade in a country other than the United States.

Another conclusion drawn by parents and students of
the treatment group alike was the importance of reading at

home.

Having articles and journals closely aligned to the

student's level of comprehension made it possible for the

student to understand the text and translate the ideas from
the text for parents to understand.

Parents felt that

having a teacher provide reading materials for the child
made it possible for the parent to take the time to read

with the student at home.

They explained that going to the

bookstore or the library was not a plausible activity.
They cited transportation as one of the main reasons for

not taking their children to the library or to bookstores.
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Educational Significance

Although there was statistical significance for the
study, it is necessary to review the educational
significance.

Having parents participate in the

development of reading comprehension of their children

improves the overall educational success of their children.
Reading comprehension is a big part of secondary education.
The more students understand while they read, the better

prepared the student will be when participating in
classroom conversations and while completing classroom

activities.

It is also important to note that parent

participation and parent interest in education places a
value in the activities provided by the classroom teacher.

Furthermore, continued effort and support by parents
increases the student's proficiency in the area of
literacy.

Future Research and Recommendations
The following recommendations arose from the study:
that future parent trainings be offered in the native
language of the group; that trainings be tailored to meet

the language needs of the participants; that materials,
instructions,

and methods be aligned with those used by
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classroom teachers; that best practices and strategies be

provided, modeled, and practiced during trainings; and that
such strategies be similar to the strategies used in the
classrooms of the targeted group.

Another recommendation is that reading materials for

students be provided at the reading level of the child.

Students be assessed to determine the correct reading
level.

Students be trained and monitored to select books

at their reading levels.

Many times I have seen students

pick books that are to difficult to understand.

Those

types of encounters reduce the interest of reading for the
child.
An additional recommendation is that parents be
notified of their student's reading comprehension levels

and be encourage to support the development of literacy at
home.

Parents should also be informed of the types of

activities related to the development of their child's

reading level.

For example,

if a child in seventh grade is

reading at the second grade level, it is important that the
parent be inform of appropriate reading strategies such as
developing fluency and comprehension through vocabulary
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activities, rereading of the text, and providing frequent
stops during reading.

Promoting parent trainings begins in the classroom.

Parent trainings can be tailored to meet the interests and
needs of individual groups.

One recommendation is for

training to reach out to stakeholders and families in need

of the information.

Training dates and times are flexible.

Targeting certain groups and holding training in small

groups makes the experience meaningful and provides each
participant with access to the presenter.
There is a great need to continue to study the effects

of training Spanish speaking parents to use reading
comprehension strategies for their children who are
learning to read English.

private schools,

Schools, districts, counties,

and youth correctional facilities would

benefit from preparing parents for academic involvement.

Future researchers may want to test the effects at the high
school levels, alternative schools, and juvenile correction
facilities.

The focus could be change from reading

comprehension to math fluency, writing,
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or social studies.

APPENDIX A
STUDENT ASSENT FORM
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Literacy Development at Home
Assent Form

My name is Remmel Guerrero. 1 am trying u> learn about reading comprehension because
it will help ns understand how parents help vou read better. If you would like, you can be
in my study,
If you decide you warn to be in my study, you will need to bring hack the Parent Consent
Form signed and dared.
Other people will not know if you are in my study. I will put things I team about you
together w ith things 1 learn about other (children. teens], so no one can tell what things
came from you. When | tell other people about my research. 1 w ill not use your name, so
no one cun tell who 1 am talking about.

Your parents or guardian hate to say it's UK for you to be in the study. After they’ decide,
you get to choose if you want to do it loo. If you don't want to be In the study. no one
will be mad st you. If you want to be in the study nowand change your mind later, that's
OK. You can stop ar any time.
My telephone number is (7601308-0254. You can call me or visit me in the office at
Robby Duke Middle Schoo! if you lias e questions about the st tidy or if you decide you
don't want to be tn the study any more.

1 will give you a copy of this form in case you want to ask questions later.
Agreement

I have decided to be in the study even though I know thar 1 don't have to du it. Rummel
Guerrero has answered all my questions.

Signature of Study Participant

Dale

Signature of Researcher

Dale

?&0.3i 1.7883 .

J/-500 COOK STREET. ftUM DESERT. CA 92X11-29OG
fa’fatr

.

....

; •

.

. J

; ,
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APPENDIX B

SPANISH INFORM CONSENT FORM
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SAN BERNARDINO
II

I

....

Ftdia dt Ins entrenatnientos:

j

_

Maries 3/23/2010 de 6:00 pm - 7:00 pm

j

College dtcbwrlon
Strperelston O//lre

j

Martes 3/30/2010 do 6:00 pm - 7:00 pm

|

Martes 4/6/2010 de 6:110 pm -7:110 pm

j

Cunscnso de Infurmiieum
............... ............................................................ i

Hl estudfocn cl cual a usied y su hijo'a se le in vita a panidpar. investiga d impacts eual lo$
padres tienen sobre la lecture cuando sc involucran durante y despues de leer con sus hyos'as.
Este esiudio sera conductive per Rommel Guerrero, maestro en la tscuela de Bobbx Duke
Middle School y supmisrido per la profesora Brenda Littleton de la Umvcrrfdad de
California en San Bernardino. Esie esiudio ba sido aprobado por las ofidnas Institutional
Review Board de la Universidad de California en San Bernardino.
Razfiri: La raxon del esmdio es para investigar d impnctu quo ticiien b»s padres sobre la
lectura.

Dcscripc Id n: Hl estudio consists de trcs examines cnfocados en el ememlimicnto de la lectura.
y ires emrenamieiitos puru los padres. El esiudlo comenzara con d primer extuncu de lectura,
seguido por tres ertrcnaniienlcs. Seis semanas despues. los estudiantes tmiaran el segimdo
vxaincn. Seis semanas dcsputs del segundo entrenamiento. los estudrantes lomaran el excimcn
final. Los cxamcnes sc cnfocaran en cl comprender de la Icetura. Los entrenamientos se
enfocaren en las formas de preguntar y sumariar la lectura.

Participadun: La participation cs completamenic voluntaria. refutar no cnvuelve ningunn
penal o pendlda de beneficios, Los participates pueden descontinuar la panicipac ton en
cualquier ntomento sin ninguna penal o cottsecuendns.
Confidencialhtad: La union mformadon colecdoitada SerAlas califjcadoncs de los tres
examines. Toda infonnacidn sera mantunida bajo Have en tin gabinele en la escucla Bobby
Duke .Middle School.

Duraddn: El estudlo dura 12 semanas.

Riesgus: No se esperan ninguna close de riesgo.
Beneficios: Beneficios reladonados con la lecture han estado posiblememe presente dii?-ante
utros cstudios cun notes en la primaria.

Contactor Rommel Guerrero. Bobby Duke Middle School. (760) 398-0251 o Richard
Askroft, UnhexstJad de California cn San Bernardino, (909) 537»5000 Ext. 77328,
Firmn: La firmadel padre o persona de custodio csnccesaria si ustedysu hijo'a quiere
panidpar.
XXimhre dd padre:
_____
________ . .
Fima: ----- ---------------- --- --------- --- I I *1 ___
1
''■'Ulf ■■ tf W'UM
>
W5

* fe; Kra.S27.MW

5500 UtvfV-RSilPARXW.A*’. SA\’ pgttNMc2t*.O € * 9/40? 2
'M CH-fVM s«1s en’Wi'tif

J<2 J

APPENDIX C

ENGLISH INFORM CONSENT FORM
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PALM DESB.T CAMPUS

INFORMED CONSENT
Hitt shady fa wfehyoa and yw cbiM are being asked w participate fa feigj^dtoinve^te
ite irnpnci ofpastel iiiwlvemcitl on rraduig contprehenaon. This study is being swlikied k
R^miW GiajrrtiP, Iwkr irt Bob^’ IW Middle School and under die supervision of Brenda
Litdem IWew nt
CaF&w Stele Uni vcrny; Sim Bernardino. This study has
hffli a^owd the Mmi^ial Revkw Board; CWfonm Steto University t Sw Iknwdiw.

P URPOSEt llw purpose is to siu^y 'the impact of parental in wlnwera on the hading
skills ofWOe &lwnl students.
DESCRIPTION: 'lite study assists of three rending cwu^dtwisiafl sscsmenls sad three
parent cruimngs, The stady begins with comprehentacm assessment followed by three parent
todaimpu Six
afer.tk fct.wmM
kill uke a second assessment to msasw
gttrtvtL Sk tfeekssfhr tla mind
kill tale a ihbd and final Mse&mem to
mbtEK? tang leno growth., hrenl will ht tmit^d ®t oskittg questtons and surnnwrii'in^

3

PARTI CIPATION: hrtidpalisi BwkuW- T|?M to pWtkipntw will nvol v? ho pMky or
loss ofheneBu to whidi the snivel is otherwise entitled Kid the subject dUcMtfere
l&riiclpaihn at any tl^ wifeto penalty «r low of teaefta to whkh th ^fejeet k edwfee
cntjild.
CONFIDENTIALITY: The only infonnadon cdlwicd k aswssmt scores. All asswwnt
informadksi will be coded nnd kpt Uhnd key in & l$t$ cabinet at BDMS.

DERATION; Tl» stetdy will lad tvvehe weds.

RISKS: There are do foresKabfe risks mwlved with asscstMs or trainings.
BENEFITS: May mckuk flint cWica in the primary grades have tofited front simitar
stodltt.

CONTACT: Rmracl Cnwcra Bo% Duke Middle SM. |7ftl) 3 WS4 or Richard
Ashcnjtl CalMamiaSiato L’nKi^ty. Sa Bettwiita $1W| W4hG0 Ekl

SIGNATURE: Please note that tt PatwlXonsmw. signature is required if you and yw
chili clw& to partkipate. Flew retent this portion to Rommel Gucrewo a !Wy Disk
XBlkSelutol
Puretn Norttet
Signature:.

Child*! Name:
W4l-2«3I: »fa.fc2?3h‘$ra
$1 -bQC

V.j

COOK S rsu L I’ALfo Dd&tLCA

W.S' .St:'»*,‘!P'

J11 JoQq
J :?
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